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Membership - - - Come and Join us!!  
There are two kinds of SIG membership available:  

᾿ ” „ 2 ⁯Ῥ⁯‴  
 Full JALT membership:  10,000 yen plus SIG Membership 1,500yen  

JALT  1 SIG ” 1,500  
Subscriber only  2,500 yen 

 2,500  

The differences are these: 

‗ ” ΅  

Benefits of membership 

 

Available to TLC  
subscribers 

 
(2,500 yen/year) 

Available to JALT/TC 
SIG members 

 
(11,500 yen/year) 

Access to TC SIG mailing list 

TC SIG∞╒≥└₧≥₰⅍‭” * 
YES YES 

Subscription to Teachers Learning With Children 
quarterly magazine 

” TLC‭”  

YES YES 

Member's rate for TC SIG events 
TC SIGₐ∂└⅍‖  

YES YES 

Member's rate for JALT chapter meetings 
‖  

NO YES 

Subscription to monthly The Language Teacher  
” The Language Teacher ‭”  

NO YES 

Subscription to quarterly The JALT Journal 
” The JALT Journal‭”  

NO YES 

National Conference discounts 
” Ό  

NO YES 

* This list is open to anyone with interest in teaching children. It is a moderated Yahoo list.   

 ”∞╒≥└₧≥₰⅍„ ‚  ⁵―΅‴ Ό᾿  ―‾  ’ῼ―‾ ‖ ῀ 

You can join the list at <groups.yahoo.com/group/tcsig>. 

How do I get involved? The options for joining the SIG are: 

” „  

1. Join Online 
  ₡└≤ₐ└ <https://jalt.org/joining/> 

Full JALT membership option  
JALT  

2. Join at an event or conference 
  ₐ∂└⅍⁞  

Full and subscription membership options 
‗ JALT  

3. Join using a JALT membership postal form 
  JALT  

Full membership option 
JALT  

4. Join through our postal furikae account: 
   

 Teaching Children NSIG    00160 ï 6 ï 73770  

Subscription membership option 
 

For more information please contact <membership@tcsig.jalt.org>
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From the Executive Board  
Several years ago I had a 5-year-old boy in 

one of my kindergarten classes. When he 

joined his mother said, ñHeôs so active. I 

just donôt know what to do with him!ò With 

six children of my own, I thought I could 

handle any child, and geared up for the 

challenge.  

It soon became apparent, however, that he 

wouldnôt sit still at all. He didnôt like 

coloring or singing. He did like games such 

as concentration or karuta, but after one 

round, he would get bored. And he would 

talk and talk and talk (but, unfortunately, 

not in English)! On the occasion that he did 

speak English, his pronunciation was 

perfect, and he seemed to know exactly 

what he was doing. Why canôt I get him to 

be like this all the time, I would wonder. I 

kept him in my class through first grade, in 

hopes that he would settle down once he 

got into school. Eventually, some other 

students (and their mothers) got fed up 

with his behavior, and they quit instead. 

Before summer vacation, I sat down with 

his mother, and we agreed that the best 

thing for all would be for him to leave the 

class. I was defeated, and in addition, I 

had lost three students.  

No doubt many of us have had to deal with 

very active children. How do we meet their 

special needs, while working with less 

challenging students? In this issue of TLC 

our feature contributors and regular 

columnists will help us find feasible 

solutions to this question. And if you have 

any suggestions of your own, why not 

share them on our TC SIG Yahoo group? 

Happy reading! 

Jane Takizawa 

⁭⁯ 
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The Teacher½s File for the 21st Century 
by Barbara Hoskins Sakamoto 

Iôve always kept a teacherôs file. 

When I first started teaching, I used 

several file folders to hold everything ï 

activity ideas, pictures, and professional 

development resources. I kept them in a 

cardboard box. I got ideas from my 

colleagues ï they went in the file. I created 

materials for a class ï copies went into the 

file. I got handouts from JALT workshops ï 

they went in the file. I read an interesting 

journal article ï a copy of it went into the 

file, too. The longer I taught, the thicker the 

files became until eventually I graduated 

from my cardboard box to using a real file 

cabinet. Theoretically, if I needed an 

activity to engage a very active student, I 

could find it in my files. Unfortunately, it 

never worked all that well for me. Iôm not 

very organized, so my biggest file was 

always ñto be filed.ò Unless the activity was 

one I created at the beginning of my career 

(when I had little to organize), or was very 

recent (and therefore on top of the ñto be 

filedò pile), it was difficult to find. I collected 

a lot, but organized little.  

Clearly, I needed a better teacherôs file ï a 

better way to collect information and a 

better way to organize it. The 21st century 

upgrade for my teacherôs file is a personal 

learning network (PLN). Teachers have 

always had PLNs. Our personal network 

includes our teaching colleagues, 

professional development groups (like 

JALT), and conferences and workshops we 

attend. Whatôs different now is that the 

Internet allows us to increase the reach 

and strength of our network. Youôll hear 

people referring to Web 2.0, which simply 

describes how the Internet has developed 

to include social networking. Web 2.0 is 

social and social means sharing. Since 

teachers have always enjoyed sharing, 

connecting, and collaborating, they have 

been quick to adopt this way of using the 

Internet.  

So, how does this work? Letôs use this 

article as an example. Perhaps youôre 

reading it online. If you like it, youôll 

bookmark it so that you can keep it on your 

computer for future reference. If you use a 

social bookmarking site, like Delicious, 

then your bookmarks are saved online, so 

you can access them from any computer. 

Plus, if you tag the article with a label, like 

ñPLN,ò then you can search your 

bookmarks using the same label. Tags are 

like file labels in my old teacherôs file. 

Every article I tag with PLN goes into the 

same virtual file folder. This way, when I 

search using PLN Iôll be able to see all of 

my saved articles, blog posts, or links 

related to personal learning networks. 

What makes this a Web 2.0 way of 

organizing my teacherôs file is that other 

teachers can also see my bookmarks. 

Anyone can search my bookmarks using 

tags like ñgames,ò ñEFL,ò ñteaching,ò or 

ñchildren,ò and see what Iôve saved in each 

ñfolder.ò I can also search other teachersô 

bookmarks to see what theyôve saved. Itôs 
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a bit like using a search engine that 

includes recommendations. 

Next, letôs say that you want to recommend 

this article to teachers in your PLN. You 

might share it as a link on a discussion list 

(like our TC SIG Yahoo group). Or you 

might send a short message with a link to 

your PLN using a micro-blogging tool, like 

Twitter. Since most teachers are familiar 

with online discussion groups, Iôll focus on 

Twitter. (Obviously, there are multiple sites 

for social bookmarking and for 

micro-blogging ï Iôm just using these for 

simplicityôs sake.) In Twitter, you choose to 

follow people you think will be interesting, 

or useful in your PLN. Other people choose 

to follow you. (I prefer to think of them as 

friends, rather than followers, but thatôs 

what Twitter calls them.) When you post a 

short message (140 characters is the limit) 

your followers see the message. In the 

hands of teachers, Twitter is a powerful 

professional development tool. It allows 

me to have conversations and share 

resources with teachers in Europe, Latin 

America, the US, Canada, the Middle East, 

and Asia ï itôs like having a teacherôs 

lounge thatôs always available. Teachers 

use Twitter to share links to interesting 

websites, or new blog posts, or tools. For 

example, if you like this article, you can 

share it with the teachers in your network 

by sending a short message (called a 

ñtweetò) and a link to this page. If a teacher 

in your network finds the article useful, she 

can share it with her followers (RT, or 

Re-tweet). Of course, the teachers you 

follow will also share information with you.  

What else do teachers do on Twitter? They 

use their PLN to ask for advice about a 

difficult class, or request suggestions for a 

tool or lesson idea, or to find partners for 

class projects or collaboration. Teachers 

discuss issues in TEFL or teaching young 

learners. Just like tags allow you to search 

bookmarks, tags allow you to follow 

conversations on Twitter. For example, if 

you add a hashtag like #educhat to a 

message, it makes it possible to find it 

again in a search. By tagging a series of 

messages this way, teachers use Twitter to 

have discussions about education topics. 

( # is called a hash symbol, so adding it to 

a tag creates a hashtag.) People at 

conferences also use hashtags to share 

information about upcoming conferences 

or workshops, or even to send 

mini-updates from interesting 

presentations. If you want to see how 

hashtags work, you can visit the JALT 

Twitter page. #jalt is the hashtag for 

general JALT information, and #jalt2009 is 

the hashtag for our upcoming conference. 

Are you interested in learning more? 

Youôre welcome to browse through my 

bookmarks on Delicious. You can also take 

a look at my Twitter homepage to see 

typical messages from my PLN. If youôre 

ready to create your own PLN, the links 

Iôve included at the end of this article 

provide more information. If you do create 

free accounts on Delicious or Twitter, 

please add me to your network. I will 

introduce you to my PLN so they can add 

you to their network (and you can add 

those teachers who sound interesting to 

yours). Because Web 2.0 embodies social 

http://jalt.org/main/twitter
http://jalt.org/main/twitter
http://www.delicious.com/barbsaka
http://www.twitter.com/barbsaka
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networking, itôs hard to appreciate the 

potential until you have connected with 

other teachers. You can also take a look at 

a Twitter directory like We Follow, and 

search for the ñjaltò tag to see who else 

from JALT is already on Twitter. 

If youôll be in Shizuoka for JALT2009, I 

invite you to attend my workshop, where 

youôll create your own PLN. You can read a 

summary of the workshop ñCan Twitter 

Make You a Better Childrenôs Teacher?ò 

and participate in the discussion on the 

JALT forums.  

You can also follow my own explorations 

with Web 2.0 tools for professional 

development on my blog, Teaching Village. 

Keeping a blog is part of my own learning 

process.  

I look forward to meeting you online! 

***** 

Barbara Hoskins 
Sakamoto, co-author of 
Let's Go and a native 
Californian, earned her 
secondary English 
teaching certificate and her 
TEFL masters degree in 

the US. She has taught English and ESL in 
the US, and EFL in Japan for more than 23 
years. Her current interests include 
exploring the potential of new technologies 
for collaboration and professional 
development. She now lives in Fukuoka. 

*************** 
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What Can I Do on Monday?  
‚ ₀ ‴ ⁬ῲ  

by Yuco Kikuchi  
 

 

When I hear the words active child, one 

particular boy always comes to my mind. 

He was 8 or 9. Every time he came to my 

house for a lesson he rang the door bell 

many times until I opened the door and 

greeted him and his friends. Sometimes 

his voice was too loud in class. I didn't 

know why he acted like that. But gradually I 

understood why he was doing these things. 

He was afraid of the English lesson. 

Observing other children and even adults 

in different situations makes me think that I 

am right. 

Active children sometimes have fear about 

a lesson. They try to hide or conquer their 

fear by speaking loudly, acting brave, 

joking, or whatever they can. These 

children are very sensitive to making 

mistakes. They are afraid of not 

understanding the teacher or not being 

able to answer the questions. Their 

affective filter is super fine in spite of the 

way they act. 

So what can we do for these children to 

build up confidence and help them feel 

secure in class? One solution is to play 

very easy and active games. Here is one. 

Activity Name: Yes No Throwing Game 

Skill: Listening 

Language Focus: Vocabulary review or 

comprehension check. 

Activity Objective: Vent energy and fear. 

Listen to the teacher and throw a sponge 

ball to the right place on the board. 

Time: 3 to 5 minutes 

Class Size: Small to medium sized class 

Age: 6 and over 

Energy Level: High 

Materials: two sponge balls or makeshift 

balls made from newspaper 

Preparation: 

Draw two big circles on the board and write 

Yes or True in one circle and No or False in 

the other. The sizes of the two circles 

depend on the age of the students. For 

young children draw a line from the top to 

the bottom in the center of the board and 

draw smiley face and frowning face in each 

space creating bigger spaces for easy 

hitting. For baseball boys, draw small 

circles like a bullôs eye and make them 

harder to hit. 

Prepare enough flashcards to show or 

sentences to read or say. 

Step 1: 

Divide class into two groups. The first 

player from each group comes to the front. 

Give them balls and tell them to throw at 

the board but not to throw in any other 

direction. Make sure other children 

understand this rule, too. 

Step 2: 

Show a flashcard and say a sentence. It is 

better to say a statement than a question, 

e.g., ñThis boy is playing soccer.ò NOT ñIs 

this boy playing soccer?ò 

After hearing the sentence the player throw 

the balls aiming at either Yes circle or No 

circle on the board. If the sentence is true, 
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the player throws the ball at the Yes circle. 

If the sentence is false, players are 

expected to throw at the No circle. 

Step 3 

The first players retrieve the balls and give 

them to the second players. Continue until 

all the children have at least one chance to 

throw. 

Note 1: 

If you wish to make this activity competitive, 

give points to the first player who hits the 

correct target. But since some children are 

afraid of losing and overact, just having fun 

throwing a ball should be enough. 

Eliminating competitive games has created 

a good atmosphere in my classes. 

Note 2: 

You can say sentences without using 

flashcards, e.g., Today is Sunday. Kaori is 

wearing a blue T-shirt today. But visuals 

help younger learners concentrate and 

help us get attention from the children. 

***** 
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Active or passive  ̧what do you 
want from your students?  
’ ᾿ ’ ᾿ 

⁮₀‏‘‚ ‹‴ Ὸ῀ 

by Carla Wilson 
₢╒≤ ₒₐ⌂₴└ 

 

When first thinking about the theme for this 

issue, I realised that I was thinking of 

active in negative terms. I donôt think I 

used to have this negative connotation of 

active before living in Japan. I have 

certainly been influenced by a friend of 

mineða grandmother who often takes care 

of her daughterôs three young boys. She 

complains regularly about how active they 

are and how they wear her out. Many 

teachers I have worked with have also 

complained about classes that are too 

active. This includes junior high school 

teachers who frequently complain of noisy 

classes. But is being active such a bad 

thing? If we look at the opposite word, 

passive, then this is something that many 

teachers also donôt want their students to 

be. Many EFL teachers want their students 

to be active learners, not passive learners. 

I am sure we have all heard teachers 

complain, or complained ourselves, about 

the Japanese school system that turns 

students into passive learners who expect 

to be spoon-fed and not have to do 

anything active in the classroom such as 
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speak to a partner or answer a question. 

So before we think about how to calm 

these active students down (because the 

behaviour of overly active children can be 

a problem and disruptive to other students), 

we should remember that such energy 

would be welcomed in some teaching 

situations; and we should try to find ways 

of channelling their energy rather than 

reducing it.  

We also need to think about the causes of 

any overly active behaviour. Some 

students become physically active 

because they need stimulation, and the 

class activities are not mentally 

challenging enough for them. Perhaps the 

activities are too easy in terms of the 

language being practised or perhaps the 

activity itself is not motivating enough. 

Some students may start running around if 

the activity is too difficult in order to 

distract attention away from the fact that 

they canôt do the activity. Some students 

may not realise that such behaviour is not 

really acceptable in class and may not 

have had much discipline at home. Some 

students may be eating sugary sweets or 

drinking sugary drinks before class in 

which case the behaviour may be simply a 

result of excess sugar. These different 

causes require very different strategies so 

it is important that we try to ascertain the 

cause of any overly active behaviour 

before trying to tackle it.  

Finally, it is important to remember that 

some children are just more active than 

others. We need to make sure that our 

lessons cater to both active children and 

quieter, more passive children. 

Interspersing quiet, sitting down activities 

with activities that require movement such 

as miming, throwing things at a target, 

running to write on the board, and so on, 

will give the active children a chance to let 

off some steam, thereby helping them to 

remain focused for the next quiet activity. 

This will benefit the active children by 

providing activities suitable for them, and 

also benefit quieter children by increasing 

the chances of the quieter activities not 

being disrupted by the active children. 

***** 
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‘‾₀ ” ‚‗‒― ‖ ‗

’⁴Ὸ⁮‗΅‒― Ὸ‚  ⁴ ‗₀

ῴ⁴ ‚᾿ ”⁭ῲ’ₔ⅜⌂₥╒„ ‚„

 ῷ₀╒₥⌂⅜ₔ”​᾿‖‗ Ὼ‮ 

ῴ⁴”‖„’ῼ᾿ ‚⁭΅ ‚‾‒―

΅ῼ ₀ –῾⁴᾿₀‗ ῲ΅‗‎Ὼ‮

⁵―„’⁮’΅‗ ῲ”‖ ῀‴‍᾿

Ό​”⁭ῲ’ ‚ Ὸ⁸ ⁴”Ὸ᾿​”

₀ ῴ’῾⁵‟’⁯‴ ₁῀₦≤₰”

Ό‍΅ῼ–‖ Ό ’‍‼‚⁸ 

‗ ‚ ῲ ‾΅‴ ῀₈₦Ω₉→Ω

₉╒Ό Ώ―᾿–‴⁮’΅”‖⁞⁴

‚’⁮’΅”Ὸ‾ ⁵‴ ₁῀ 

‴‍₈₦Ω₉→Ω₉╒Ό  ῼ―᾿‖Ὼ’

΅”‖​” Ὸ⁮ ₀​⁮ ‍‼‚᾿

⁯ ⁴ ‘‾‾΅⁴‖ ⁬ῲ῀ ‖Ὼ‏

₁‗ Ό ⁵―΅’΅”‖᾿₦≤₰‖

” ―΅⁴ ‗Ό ΅ ‗‎‗᾿ —Ὸ’

΅ ‘‾‾΅⁴Ὸ‾ ⁵‴ ₁ Ῥ͂⁴΅„᾿

₦≤₰” ‚ ΅ῷ⁞–₀ ᾿⁯‍‮ ΅

‹ ₀ ₁‖ ‚’‒‍‍‼Ὸ‾

 ⁵‴ ₁῀ ‚⁭‒―​⁵‌⁵

Ό ῲ”‖᾿ ‘‾” ” ‚ ⁯

› ‚„ ₀ Ὸ‼⁴ ‗Ό ‖ ῀ 

‚᾿ ‘‾‚⁭‒― ’ ‗​ῲ‖

„’΅ Ό΅⁴ ‗₀ ⁵―„’⁯‴ ₁῀

” „└₰№⌐”‏‍ ”₿ₐ↨”

‘‾‚ ⁸ ⁴ ‗Ό ‖ ῀ ‒‗

‒― ⁴ ” ‚᾿ ⁞᾿ ‚ Ὸ

‒―‾”₀  ‍⁯᾿ ‚ ‒―΅―

₀ ΅‍⁯’‘” Ὼ”Ῥ⁴ ₀ ⁵

―᾿ ’ Ό  ⁴ ₀ ῴ⁴ ‗

‖ ” Ὸ’ ‚   ⁴ ‗Ό‖Ὼ

‴ ῀ ”⁭ῲ‚ ― ’ ‚ ‒‍

” ₀ – ‗‖᾿ Ὸ’ ₀

 ⁴ ‗Ό’ῼ’⁯᾿ Ὸ’₿ₐ↨” ‘

‾‚‾⁭΅‖ ⁬ῲ῀ 

 

*************** 

Alphabet sounds chant  
₈⌂↔₇∂№⅍║℅∩└℗ 

by Aleda Krause 
₈≥╒⃰ ₦≤ₒ₰ 

 

Iôm teaching some classes at a Yochien 

and the staff have asked me to teach the 

English alphabet. Iôm not a big fan of 

teaching to alphabet to 5- and 6-year-olds, 

but decided to try something to make later 

phonics learning easier for the children. 

Weôre gradually learning a chant I call 

Alphabet Sounds. 

The neat thing is that while we chant, we 

do actions as we say the sound each letter 

makes, repeating the action and sound 

three times. I made cards with the letter 

and something that starts with the letter. 

The children and I decide together what 

action we should make for each letter. As 

most of the letters are represented by 

animals, this has been pretty easy. Hereôs 

the chant with some of the actions we do 

(the letters between slashes are the 

phonetic sound of the letter): 

A alligator /a/ /a/ /a/ (snap arms like 
teeth) 

B butterfly /b/ /b/ /b/ (flap wings) 

C crab /c/ /c/ /c/ (crab claws with 
fingers) 

D dolphin /d/ /d/ /d/ (dive) 

E elephant /e/ /e/ /e/ (swing trunk) 

F frog /f/ /f/ /f/ (hop) 
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G gorilla /g/ /g/ /g/ (beat chest) 

H horse /h/ /h/ /h/ (gallop) 

I iguana /i/ /i/ /i/ (creep) 

J jellyfish /j/ /j/ /j/ (swim) 

K kangaroo /k/ /k/ /k/ (hop) 

M monkey /m/ /m/ /m/ (scratch head) 

N needle /n/ /n/ /n/ (sew) 

O octopus /o/ /o/ /o/  

P panda /p/ /p/ /p/ 

Q quail /q/ /q/ /q/  

R rhino /r/ /r/ /r/ 

S snake /s/ /s/ /s/ 

T tiger /t/ /t/ /t/ 

U umbrella /u/ /u/ /u/ 

V vampire bat /v/ /v/ /v/ 

W walrus /w/ /w/ /w/ 

X x-ray fish /x/ /x/ /x/ 

Y yellow jacket /y/ /y/ /y/ 

Z zebra /z/ /z/ /z/ 

***** 

„ ”₦≤₰₀΅ῼ–Ὸ ‒―΅⁴

”‖ Ό᾿ ”₰₿№↔Ὸ⁮₈⌂↔₇∂№

⅍₀ ῴ―  ΅‗” ΌῬ⁯‴ ‍῀

„ ‚₈⌂↔₇∂№⅍₀

ῴ⁴”„Ῥ‴⁯ ⁯ ‖„’΅”‖ Ό᾿

΅ ⁵᾿ ‘‾ Ό↔₠⅔№₦₰₀⁞⁴

‚ –⁭ῲ’ ‗₀  ―‹⁴ ‗‚ 

‴ ‍῀​ ―᾿   –᾿ ”Ή₈⌂↔

₇∂№⅍║℅∩└℗ῌ₀  „ ‼‴ 

‍῀ 

 ” ”΅΅‗ ⁶„᾿₈⌂↔₇∂№⅍

₀ ΅’Ό⁮​” ” ‖ ‴⁴

” ₀–῾⁮⁵⁴ ‗‖᾿ ‗ ₀ 3

 – ⁯  ‴ ῀​” ‖ ‴⁴‾

”” ‗ ”₢╒ⅎ₀ ⁯‴ ‍῀ ῃ

” ” ₀ ‘‾ ‗ ‚ ῴ⁴”

‖ Ό᾿‰‗₁‘” Ό ‖  ―Ῥ

⁴”‖‗―‾ ‖ ῀​”℅∩└℗₀

‚  ‴ ῀₈⌂↔₇∂№⅍‗​”

‖ ‴⁴ /̓ /” ‚„​” ” ᾿

​ ―  ” „ Ό ΅―Ῥ⁯‴ ῀ 

A ─⅔ /a/ /a/ /a/ ( ₀ ‚  ―─

⅔” ”⁭ῲ‚  ―  ⁴) 

B ℅≡ₒ℅≡ₒ /b/ /b/ /b/ ( ₀←₿

←₿ ⁴) 

C ₢⅔ /c/ /c/ /c/ ( ‖„ ‹₀ ⁴) 

D ₐ⌂₢ /d/ /d/ /d/ (‾´⁴) 

E ₵ₒ /e/ /e/ /e/ (⅞⅓₀ Ὸ ) 

F ₢ₔ⌂ /f/ /f/ /f/ ( • “⁴) 

G ₫≥≤ /g/ /g/ /g/ ( ₀ ῼ  

H ₒ∕ /h/ /h/ /h/ (₥∩⌠№↨ ⁴) 

I ₐ₧₈⅓ /i/ /i/ /i/ ( ῲ) 

J ₦≤₩ /j/ /j/ /j/ ( ´) 

K ₢└₣⌂╒ /k/ /k/ /k/ ( • “⁴) 

M €⌂ /m/ /m/ /m/ ( ₀Ὸῼ) 

N ΅  /n/ /n/ /n/ ( ῲ ₀ ⁴  

O ₿₪ /o/ /o/ /o/ 

P ←└⃰ /p/ /p/ /p/ 

Q ₒ₱≤ /q/ /q/ /q/ 

R €ₐ /r/ /r/ /r/ 

S ⇔→ /s/ /s/ /s/ 

T ⅍≤ /t/ /t/ /t/ 

U  /u/ /u/ /u/ 

V ₪ₒ∟≥/v/ /v/ /v/ 

W ₲ₐₒ℅ /w/ /w/ /w/ 

X x ‖ ⁴  /x/ /x/ /x/ 

Y ΅  /y/ /y/ /y/ 

Z ₮∕ₒ∕ /z/ /z/ /z/ 

 

 



Column: OôLoughlin 

- 14 - 

Wonderful Words  
─└⃰↔⌂─╒ⅎ 

by Jan O'Loughlin 
₯∩└║₡≤₦≥└ 

 

ñWhen the going gets tough, the tough get 

going,ò say the motivational people. Adults 

may have to consciously summon up the 

mental energy to get moving and 

overcome situations that are not to their 

liking, but children have inbuilt 

mechanisms that ensure they always get 

the amount of mental and physical 

stimulation that is ñjust rightò for them. 

At a talk I attended recently in Kagoshima 

about futouko (children who donôt attend 

school), the psychologist giving the talk 

expressed his opinion that so-called 

ñproblemò children are problematic 

because theyôre in environments or 

situations which are wrong for them. If you 

have read Totto Chan, youôll know that the 

vivacious TV personality Kuroyanagi 

Tetsuko was such an active child her 

mother was asked to take her out of school 

after her first week of elementary school. 

Her behaviour was considered too 

disruptive to those around her. At her new 

and very progressive school, Tomoe 

Gakuen, where childrenôs individual 

differences were respected and catered for, 

little Tetsuko felt accepted and secure from 

the first and flourished in every way there. 

Similarly, my two younger children 

attended a Montessori preschool where 

there were very few structured activities 

and children were more or less free to 

learn and develop in their own ways. There 

were no problem children or ñtoo activeò 

children: those who needed to move could 

run around outside all morning, ride the 

tricycles, or climb on the climbing bars. 

Those who needed to use their hands 

could pour rice, do puzzles, or play with 

blocks. 

How can we make our English classroom, 

where children may come for only one hour 

a week, the right environment for every 

child, including the active child? For a start, 

we can factor movement games such as 

Twister and Musical Chairs (or Musical 

Cushions) into our lesson plans. I also 

have a small sports trampoline, a stepping 

machine, a couple of soft bouncing balls 

and skipping ropes in my classroom. The 

children usually play on the sports 

equipment before and after lessons, but 

sometimes we use them during a lesson, 

while singing or chanting. If one child takes 

a turn to jump or hop on the trampoline 

while the others are singing a song, then 

the group will happily sing the song again 

and again to give each child a turn at 

jumping. This works best with classes of 

up to about eight children and with songs 

where each verse is a little different, such 

as ñOld MacDonald Had a Farmò or 

ñB-I-N-G-Oò. 

Surprisingly, if children know they can play 

on the trampoline before and after class, 

and sometimes as part of the lesson, they 

donôt usually feel the need to start jumping 

at other times. If a child does drift over to 

the trampoline and perhaps sits on it and 

starts doing little sitting bounces, I get the 
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message that my lesson needs a bit more 

movement! All children need, respond to, 

and learn through activities which involve 

movement, so the active child in our class 

could be the spokesperson whose clear 

body language tells the teacher what the 

other children may also be feeling: ñWe 

want some action!ò 

Physical activity is one kind of action that 

children need; another kind of action is 

language that is playful, sound patterned, 

and catchy. When children get into 

enjoying language for its sound appeal, 

there is often less fidgeting and squirming 

going on. The more the language bounces, 

the less the children do. 

Chants, which set words and sentences to 

rhythm, are one kind of action language; 

another kind is language beyond the realm 

of everyday conversation ï language 

deliberately created as wordplay. Active 

children often respond very well to this 

creative kind of language. 

A simple listening action game which gives 

children an active and fun experience with 

alphabet sounds has the letters of the 

alphabet written on hand-shaped and 

footprint-shaped cards scattered around 

the room. There can be several of each 

letter and the whole alphabet need not be 

used in one game. The teacher reads a 

card from a stack and the children find the 

matching alphabet card and slap their 

hand or foot on it to claim it. If you would 

like to try the game, here are some words 

for the reading cards. Some Iôve 

remembered from my childhood days, 

some Iôve made up, and some Iôve taken 

from Dr. Seussôs The Cat in the Hat 

Beginner Book Dictionary and Matsuka 

Phonicsô Funny Alphabet World. 

A an angry animal 

B A big black beetle bit a big black bear. 
Bees buzz by. 
a blackbird at a blackboard 

C Copy-cat! 
a cook cooking a cookie 

D dirty dishes 
dog doctor 

E entrance, exit 
everyone, everybody, everything, 
everywhere 

F ñFee, fi, fo, fum, I smell the blood of 
an Englishman!ò 
a farmer farming on a farm 

G Goats eat grass. 

H Hang it on the hanger. 
his hat, her hat 

I I scream, you scream, we all scream 
for ice cream. 
I have insects inside my igloo. 

J Jelly on a plate, jelly on a plate, 
wibble wobble, wibble wobble, jelly 
on a plate. 
Jack, James, Jerry and Joe in a junk 
yard 

K kissed by a king 

L last, last, lucky last! 
a lady on a ladder 
long, longer, longest; loud, louder, 
loudest 

M Money on the floor, money on the 
floor, pick it up, pick it up, money on 
the floor. 
a magician doing magic 

N nine nights 

O Oh! I fell off. I fall off often. 
Octopus in the ocean, eating 
oranges and onions. 

P puzzled by a puzzle 
Papa is popping popcorn. 

Q a quick queen, a quiet queen, a 
quacking queen 
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R Around the rugged rocks, the ragged 
rascal ran. 
rowing in a rowing-boat 

S Socks falling down, socks falling 
down, pull óem up, pull óem up, socks 
falling down. 
sleeping in a sleeping bag 

T tooth, teeth, toothbrush 
Thanks for the thirteen tomatoes. 

U Uncle Uriah is under his umbrella. 

V The vacuum cleaner goes vvv, vvv, 
vvv. 

W wet washing, windy weather 
The wind came in the window. 

X a flying fox with chicken pox 

Y young, younger, youngest 

Z Zero is very cold for zebras. 

The game will be much more fun and 

memorable if the teacher reads the cards 

in a dramatic voice ï sometimes fast, 

sometimes slow, sometimes high, 

sometimes low. The children will also enjoy 

helping to make the hand-shaped and 

foot-shaped cards by tracing around their 

own hands and feet, and will feel a sense 

of belonging to the class when they use 

each otherôs hand and footprints in the 

game. 

Teaching a foreign language to children is 

such a daunting task that we sometimes 

focus too much on what to teach and fail to 

think carefully enough about who we are 

teaching. We should try to always keep in 

mind that teaching is a people profession 

and therefore must be a caring profession. 

In order to teach our students, we must 

first reach them. Our students spend an 

hour or so a week of their precious time to 

be in our classrooms; letôs try to give them, 

in return, a place where they can feel ñjust 

rightò about who they are and language 

experiences which are engaging and 

enriching. 

***** 

’ „Ή Ό ‚’⁴‗

’ Ό‏‍ Ὼ  ῌ‗ ΅‴ ῀
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” The Cat in the Hat Beginner Book 

Dictionary⁞ ↔₠⅔№₦₰” Funny 

Alphabet WorldῸ⁮ ⁯  ‍‾”‾Ῥ⁯
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A an angry animal 

B A big black beetle bit a big black bear. 
Bees buzz by. 
a blackbird at a blackboard 

C Copy-cat! 
a cook cooking a cookie 

D dirty dishes 
dog doctor 

E entrance, exit 
everyone, everybody, everything, 
everywhere 

F ñFee, fi, fo, fum, I smell the blood of an 
Englishman!ò 
a farmer farming on a farm 

G Goats eat grass. 

H Hang it on the hanger. 
his hat, her hat 

I I scream, you scream, we all scream 
for ice cream. 
I have insects inside my igloo. 

J Jelly on a plate, jelly on a plate, wibble 
wobble, wibble wobble, jelly on a plate. 
Jack, James, Jerry and Joe in a junk 
yard 

K kissed by a king 

L last, last, lucky last! 
a lady on a ladder 
long, longer, longest; loud, louder, 
loudest 

M Money on the floor, money on the floor, 
pick it up, pick it up, money on the floor. 
a magician doing magic 

N nine nights 

O Oh! I fell off. I fall off often. 
Octopus in the ocean, eating oranges 
and onions. 

P puzzled by a puzzle 
Papa is popping popcorn. 

Q a quick queen, a quiet queen, a 
quacking queen 

R Around the rugged rocks, the ragged 
rascal ran. 
rowing in a rowing-boat 

S Socks falling down, socks falling down, 
pull óem up, pull óem up, socks falling 

down. 
sleeping in a sleeping bag 

T tooth, teeth, toothbrush 
Thanks for the thirteen tomatoes. 

U Uncle Uriah is under his umbrella. 

V The vacuum cleaner goes vvv, vvv, 
vvv. 

W wet washing, windy weather 
The wind came in the window. 

X a flying fox with chicken pox 

Y young, younger, youngest 

Z Zero is very cold for zebras. 

›₰↓╒ⅎ₀ ῼ ‍⁯ ῼ ‍⁯᾿
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Ό‏⁬‒‗   ’ ‖ ₁‖Ῥ ⁴‗

⁭⁯  ῼ᾿ ‚ ⁴₩╒√‚’⁯‴ ῀

„‏‍‾‘ ”‏‍ ⁞ ” ₀’‌

‒― ₢╒ⅎ᾿ ₢╒ⅎ₀ ⁴”‾
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In Mari ½s World 
”  

by Mari Nakamura  
 

 

Active Learning Using a Dictionary 

Like all of you perhaps, I have been 

constantly revising the curriculum at my 

school to promote my studentsô active 

involvement in learning. One of the most 

positive changes Iôve ever made toward 

this goal is the introduction of ñdictionary 

activitiesò in the pre-teensô classrooms. 

The use of a dictionary deepens childrenôs 

mental engagement, promotes their 

autonomy, and gives them a sense of 

satisfaction from their explorations, all of 

which contribute to active learning.  

Here are some tips that I have learned 

from my experience, to make the use of a 

dictionary an integral part of daily teaching.  

Do not specify which dictionary 

children should purchase.  

It is more interesting if each child has a 

different dictionary. They learn a lot by 

comparing the definitions and sample 

sentences in their dictionaries with their 

peers. I usually let my students do the 

comparison in pairs. Remember, 

cooperative learning promotes active 

learning! 

Advise the parents to let their 

children choose their own 

dictionary at a bookstore.  

We want children to be decision makers. 

We all know that giving children a choice is 

a key to active learning! Also we want our 

parents to learn to give their children some 

space ï pre-teens have a strong desire to 

be independent, but parents just do not 

know when they should let go of them. I 

make only one suggestion to children, 

though: Choose a dictionary written for 

junior high school students.  

Teach children how to use a 

dictionary to find the meaning of the 

word they are looking for.  

If you just say, ñLook it up in the dictionaryò 

to a beginner user, it is likely that they only 

look at the first definition and read it aloud 

with a proud expression on their faces! 

Help them become aware that an English 

word can have several meanings, and 

remind them to think which meaning 

matches with the context where the word is 

used. Thinking deeply about what they are 

doing as well as doing something 

independently is an important part of 

fostering active learning.  

Help children learn to use a 

dictionary effectively.  

Children do not need to know every word 

in a text or in a conversation to understand 

the message. But out of excitement in their 

growing ability to use a dictionary, some 


